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Currently CLT isthe preferred teaching appoach for many dassiooms; howeve, it
seansthat many CALL classs are behaviouristic in naure. Thisisin spite of years of
literatureinto the dficacy of more modern appoachesin ELT. This paper attempts to
demonstrate how CLT can beintegrated into a CALL classmaking it communicative

Introdu ction

Many Computer Asssted Language Learning (CALL) software programs, and EFL
websites in the past have been criti cised as being ineff ective and behaviouristic (Bax
2003, and Chapell e 2003). It seans that computers canna replacethe highly
regarded Communicative Language Teaching Approac (CLT as described in
Richards and Rogers 2001), as there ae few adivities that can amourt to meaningful
language pradice and communicaion. There have been EFL programme managers
have spent alot of money installi ng computer language labs, and many of these have

subsequently laid waste as teaders were not taught how to use these (Bax 2003).

A CALL padkage has been designed with a suggested leson dan (see gpendix) to
follow modern clasgoom-teading principles. This follows Jones (2001) and Bax’
(2003) discusgon that computers canna ‘stand alone’ nor replaceteadiers
(Laurillard 2003, bu be integrated within a teaching programme. The pedagogical
approadies for thisis described and attempts to foll ow current principlesin SLA and
task design theories. This padkage atemptsto be communicative, andtriesto med the
present and future needs of student’s communicaive competencies with the goal of
increasing students’ computer literacy. Whilst it isadknowledged that CLT canna
med all neals (Bax 2003h, further adaptation by the teader maybe required.

This paper attempts to justify the suggested lesson dan and by considering rational of
the padkage. It looks at the types of interaction; choice of activities (including Tasks,
andthe Lexicd Approadh); sequencing of adivities; authenticity of materials;, and the
look andfed of the padkage.

About the unit

The unit’sleson dan shoud be mnsidered a suggestion, as ead teader will
probably want to adapt it for their class’ neals anyway. It would nd be the only unit
of study at thislevel. The sample unit isnat intended to be the opening unit of study,
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but the previous units would help buld the students linguistic and computing skill sto
the level required to be able to attempt this unit. The topic is relevant becaise many
students have travell ed or have apirations of travelling, andisincluded in many
popuar course books as well. Although it is not atraditional travel unit, it usestravel
vocabulary. The previous unit could be dou descriptions of people & agoodleal-
into unt this, asthe unit’s gory is abou pasgort phaos being mixed up.

This assumes dudents have previous expasure to using a corpus, and knov ead
other’ s usernames for chat programs like YahooMessenger, and are aleto useit
reasonably fluently. However, purchased prodicts like Maaomedia' s Breezeis
preferred as recording voice-chat and webcam interadions are possble for review

later. Finally, thisisfor a class stuated in a computer |ab.
Rationale to the Pedagogical Approach

Why use Computers

Although there ae many reasons, it can be acepted that computer literacy is
important for present and future social and professional networks, andis acceptablein
Engli sh language studies (Chapelle 2003 119). It is reaognised that ‘ Information
Literacy’ is another skill that needsto belearnt in al subed areas (Martin 2003,
however, thisisnat feaured in this sample unit, bu would beincluded in ahers.
Further, Computer Mediated Communicaion (CMC) provides more ejuity, as
students contribute equally to chat sessons (Warschauer et a 1996, cited in Jones
2001). Laurillard (20(2) said that students gudying at the Open University using
CMC can contribute & aratio of 3:1 teader to student talk time when they begin
studies; then later in the term this changesto 21, which is much more than most
traditional ledures.

For ELT, it isintended language remains central in the language lab, and computers
be on the periphery, much like pens (or pencil s) being on the periphery of language
leaning (Bax 2003). Martin (2003, one-literacy, says that in a‘ constructionist
model’ of learning, student-student interadionisimportant to leaning.
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Kinds of Interaction

The speafic kinds of interadion are described in the suggested leson dan. The
primary forms of interadion are intended to be synchronows: human-to- human. ‘Ben
Shneiderman... utered the wise words, “Computers are no more intelligent than a
wooden pencil”, and“The sound d educationisthe buzz of students talking
together”, even if they are anidst the most advanced techndogy’ (quated in Jones
2001). Laurillard (2002 158) says that student-student interadion (including
arguments, discussons, role-playing teader, and formulating questions to ask the
teader) helps students bring out what they know of the subjed matter.

Thisis espeaally pertinent in language teaching and learning. Both face-to-face
interadion and CMC is used, as Bowers (2000, cited in Chapelle 2003 7) points out
that CMC is‘adegraded form of interaction’, so faceto-faceis gill considered
important. With this view students $roud be encouraged to work faceto-face a well
as by CMC to asgst eath other, explore language, and to pradiceit by use of tasks.

Using conversation (student-student interadion) in leaning is suppated by nonELT
literature, as Martin (2003) summarised, “the significance of intelledual interadion
and feadbad is captured in Pask’s Conwversation Theory (Pask 1976, andin

Laurill ard’s ‘ conversational framework’ (Laurillard 1993, 199Y.” Laurill ard (1993
cited in Martin 2003 describes different kinds of conversational adivitiesin
education. For this padkage leaners would na just negotiate the meaning of
vocabulary with clasamates, but aso the form of the language when online

(Pell ettieri 2000, cited in Chapelle 2003 58).

Thisisin-linewith CLT ideds (described in Richards and Rogers 2001), asit isthe
students who lean English by manipulating, exploring and practicing it: at the
‘pedagogicd’, ‘red-world rehearsal’ (Nunan 2004 40), at meta-language levels, and
in ‘reflective omnwersations’ (Lamy and Goodfellow 1999, cited in Chapelle 2003
124). Refledive mnwversations is where students talk about language, bu in the target
language (Lamy and Goodfellow 1999, cited in Chapelle 2003 124).
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Nunan (2004 40) describes two kinds of clasgoom tasks (seefigure 1), asthereisa
dichotomy in between ‘red-world’ and ‘ pedagogic’. Thisleson gdan amsto balance
these neads for language pradice and development (pedagogic) and some meaningful
pradicewith it (red-world).

Communicative Classroom tasks

In SLA theory, Krashen / \
(1989 2) paints out that

purely focusing onform Task type: Red-world Pedagoglc
reduces the spedl of _ ¢ o
aaqisition by 30%, and Rationale: Reheasal Psycholl nguistic
reduces the anourt of ¢ ¢

inf . h b Reference: Needs SLA theory /
information exchange by analysis Reseach

14%. For thisreason,
fluency activities will be Figure 1. From Nunan (2004: 40)

provided. However Skehan (1996, cited in Willi sand Willi sin Carter and Nunan
2007 also saysthat there is aneed to ‘f ocus onform [so] leanerswill develop more
eff ective strategies for achieving... [communicaion].” Thisis probably best dore by
providing language form first, then foll ow up pradicewith corredion.

Language Level

Referring to Nunan (2004: 115) the kinds of adivities that are included in the lesson
plan is best described as being of ‘intermediate’ level. This packageis smilar to the

style of language and instructions used in common intermediate @urse books.

The material in the unit is either authentic or authentic-like in language content.
Despite this, the language is light, the vocabulary is repeaed through the unit, and so
this becomes ‘ comprehensible’. This, acrding to Krashen’s 1982theory of
providing ‘comprehensible inpu’ shoud help language learners better in learning the
target language. Further to this, the students' interadions would be producing
language graded to the level of the listener, their classmate, thus providing more
comprehensible input. Chapelle (2003 questionsif leaners areimmersed in the target
language with fell ow language learners, their comprehension d the language will
improve, bu what of their grammaticd skill s? There ae lexicd related adivities, and
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error corredion provided to raise student’s awarenessof how to use the language with

native-like accuracy.

Sequencing of Activities

Peason and Johrnson (1972, cited in Nunan 2004 101-102) said reading
comprehension comes from ‘ buil ding bridges from the known to the unknown’.
Nunan (2004 120) states that for ‘ Task Continuity’ “[d]eveloping interlinked sets of
adivities in which succeeding steps are dependent on thase which come before...”
Theleson dan attempts to be sequenced to buld uponitself, ‘moving from the
known, to the unknown’. Following this, it islogicd that vocabulary shoud be
presented first, before the reading and li stening.

Nunan (1985,cited in Nunan 2004 118119 says for reading and li stening adivities
to go through detailed ‘ processng', ‘productive’, and ‘interadive’ phases. Thisis
suppated by Skehan (cited in Chapelle 2003 133), who states there shoud be three
dimensions of leaning tasks being pre-task, the task feaures and pcst-task adivities.
The sequence of adivitiesin the reading and li stening comporents, in most part,

cycles through these.

To buld comprehension, ‘warmers usually help bring out the learners £hema of the
topic, before presenting the vocabulary. The text chat is presented before the li stening,
asthisisto asdst in al owing students to further build upthe student’s hema of the
topic. Further, since listening is momentary, it is generally considered harder, and so
it is placed after the text chat. So this padkage includes, in order of presentation,
warmers, vocabulary, reading, comprehension activities, li stening pre-tasks, listening

tasks, li stening comprehension, language tasks, and language pradice

Vocabulary Activities

The vocabulary activiti es are traditi onal adiviti es made on Hot Potato®. These have an
advantage asit can be assumed that a mgority of students have dore matching pairs

adivities and crosswvords, and so usually no spedal demonstrations or instructions are

1 A computer program that can make aosswords, word matches and ather exercises from a template.
Thisisavail able from: http://web.uvic.cahrd/hal fbaked/
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required. It is hoped that famili arity of the taskswill avoid problemsin completing
them onthe computer.

In vocabulary aqquisition studies Loucky (2004 has foundthat words are easiest
leant in their lexica groups, that is, with synonyms. He dso says thisis enhanced by
using ClipArt. The matching pairs adivity is used asit contains synonyms, and
phrases that are synonymous. The vocabulary list in the padkage shoud all ow for
picturesto be displayed uponclicking. Thisisto allow studentsto quickly look at the
picture and guessthe meaning of the word. However, thisfunctionis not yet

avail able. The final-draft padkage neels to be tested uponstudents to seewhat

pictures and synonymous-phrases work best.

The nature of the Hot Potatoes fil es appears behaviouristic, bu allows for leaner
autonamy. However, it isthought that it would be difficult for studentsto dothese
alone, and as a murter to behaviourism, these should be dore in pairs. Nunan (2004
81-82) describes a number of learner roles of which getting the leaner to ‘ make his or
her own [talking] oppatunities'. This al ows additional talking practice, as students
need to negotiate with their partners as Lamy and Goodell ow (1999, cited in
Chapelle 2003 124) state “reflective cnwersation’ isimportant for focusing their

attention onthe language.”

There aethreesuggested adivitiesin thislesoon dan for vocabulary. Thisis becaise
Crow and Quigley (1986 cited in Loucky 2004 and Skehan (1998, cited in Chapelle
2003 42) have foundthat repetitionisimportant in learning and retaining new words
beyondjust recognition. The vocabulary presented is relevant to the topic andis
repeded through the unit. Nunan (2004 84) states that in leaner roles, language can
be leant by ‘letting context help’. Here, the vocabulary is first presented with
pictures, in isolationto the text, bu is continuowsly repeaed as the context is being

built up, thus building the students shema for the words.

Authentic Materials and Activities

The materiasin the unit are aithentic or authentic-like asit shoud be meaningful

red-world practice (Nunan 2004 54). The activities are bath for ‘ pedagogicd
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purposes and ‘real-world’ pradice (Nunan 2004 40). The unit also includes
‘enhanced inpu’ (Sharwood Smith 1993 cited in Chapelle 2003 40) where particular
parts of language ae pointed ou for studentsto naice The students are then asked to

explore thisto buld a schema of the meanings and use.

The authentic chat transcript is used asit can show diff erences and simil arities
between CM C-chat and spoken language. It also serves as amode for chatsin
English. It must be considered that the native speaker may have graded his language.
But this can till serve asamodel, as it mostly contains Engli sh chat feaures, despite
one of the aithors being a non-native speaker. The non-native language can serve & a
point of consideration o acaracy versus fluency, and can serve a a source of raising
language awarenessfor ‘enhanced inpu’, for inductive teading and ‘r eflective
conversations . The fact that it was the native speeker who made the amprehension
mistake may serve a a point of interest for student’s foll ow-up dscussons.

Thelistening task is given partly for studentsto hea and practice phoretic words,
spoken nuances and gambits. The authentic-like listening is based uponthe chat, and
isof an ‘earesdropping’ style (Nunan 2000 25), which can be used for *pedagogic’
purposes and ‘red-world’ pradice for listening to radio and television. The unit
contains pedagogic tasks like listening to phoretic words like ‘dorit know’ (said as
oneword: ‘dunnd), would raise the student’ s awarenessto spoken properties of
language (Hunston et a 1997). These make up an ‘extended vocabulary’ (Hunston et
al 1997. Thisincludes phraseslike, “The other thingis...” which adslike asingle
word, as this phrase has a single functional purposein a wnversation. They can

pradice using these to improve their listening and speeking skill s.

The listening contains genuine-li ke features including intonation, pronurciation,
repetition, conversational signals, mistakes and real corrections, and a background
noise, which serves as ‘red-life’ practicefor listening increasing the audio-texts
authenticity (Porter and Roberts 1981, cited in Nunan 2004 55). Basturkmen (2007)
states for authentic speech, students need awarenessof its characteristics. This
includes listening for markers in conversations, how turn taking is dore and ather

things. Activities for these aeincluded in the expanded leson dan.
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‘Expansion’ adivitiesinclude using corpuses, and the Lexicd Approacd of Willis
(1990, cited in Richards and Rodgers 2001). The Lexicd Approad alows gudents to
lean new words and the grammar asociated with them, and viceversa. Thisisto
introduce students to the ideathat the @rpus can serve & ameans of checking on
what authentic language looks like. In this way the students would be ale to try to
imitate the use of lexicd groups.

Error correction adivities can ‘enhance inpu’. This can include being the first to
correct ten errorsin their own chat, from the model chat or from alist that the teader
has made from listening to the students on vdce-chat and e-maili ng them to the
teader. One alvantage of doing this on computersis that word procesor programs
can ‘intelli gently’ highlight and dfer suggestions of errors (Brock 1995,cited in
Chapelle 2003 63), thus promoting ‘reflective cmnversations'.

Software Icons, Look and Usability

This oftware padkage was amateur-made (see gpendix 1). It isrecognised that the
look and fed needsto be refined so that it has apped to its users, like that of bright,
glossy textbooks with ‘lovely’ pictures. It isthought that this would enhanceinterest,
andintrinsic motivationto use the padage. It is also incomplete, as omMe comporents
have not been installed at thistime.

It is hoped, that before dasgoom use, the usability of buttons and feaures, would be
studied, modified, and refined. Thisisintended to make the package eay to use and
littl e pradiceisrequired for the studentsto get into meaningful study. It should na
distrad the student’ s attention from language study, but be ‘invisible’ and truly
integrated in CLT clasgoom adivities much in the same way as atypicd pagein a
textbook (Bax 2003).

So, for these reasons navigation butons are provided, and their positionsand wseis
kept consistent on every page, so students can easily use the package. These dso
restrict students from jumping aroundthe program and from them getting lost, and
page numbers are dso included. However, for flexibility, the index included all ows
for parts of the padkage to be diredly accessed.
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Anather form of flexibility isto all ow the students to li sten to the audio text, withou
limitations. The instruction tell s the student to listen twice, bu by intention, dees not
adually restrict this. This al ows gudents to listen as many times as they like, as
Chapelle (2003 43-44) states that repetitionisimportant to help the students aayuire
the language.

There aetwo versions for studentsto use, an A and aB. Thisisto assst in setting up
information gaps and li stening jigsaws. Thisideais nat new, bu isarealy used in
Jadk Richard’s New Interchange. However, in hisbook,the A and B pages arein the
appendix. Whereas, the padkage has these pages integrated and are eaily accessed
within the page sequences.

At the moment the dhat text canna be included in the scroll pane, bu it is hoped that
it can be. It has been suggested by Chapell e (2003) that the vocabulary items can be
hyperlinked to picturesto remind students of

the meaning of words. If it isfeasible instea,
See picture

for adrop-down menu can be used to give Go to MICASE corpus
students options for either checking a variety o Sl St
of aspeds of the underlined language (as sen ﬁ 2.‘23{.?;32?“""
in figure 2). Oh (2001,cited in Chapelle 2003 Norike s
We cuin not do that. We HAVE TO

52) states that elaborated versions of text are

iM on the official paper at the
far superior in allowing greaer NorikoTeMNe
comprehension d text. This elaboration can

Figure 2. Sample of a drop-down menu.
be dorein either written or audible formats From (Blyth 2005)

(Chapelle 2003 52). Providing such help is
not anew ideg bu onethat already exists on Microsoft Office programs, where there

isapaper clip with eyes that off ers help and suggestions when needed.

Conclusion

It has been shown that CLT and SLA principles can be gplied in CALL. It ishoped
that by using concepts that are dready familiar to students, like matching pair
adivities; contents pages; and revigation butons will not make the padage
distrading, bu easy to use and‘invisible'.
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It is hoped that the nature of the tasks will all ow students to concentrate on the
language, and further develop face-to-face and CMC communicaive skills, which
would benefit them socially and professonally in the future. Further to this, it
attempts to promote learner autonamy and computer literacy, without replacing the
teader, asoriginally feaed by many (Laurill ard 2002), bu giving the teacher a
supervisory andfadlit ory roles.
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Appendices

Appendices includes the foll owing:
|. Screenshots
[1. Suggested Lesson Plan (minimum)
I1l. Expanded Leson Plan (with many more dternatives, and flexibili ty)
IV. Chat Dialogue (Original)
V. Lesonhandous
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Appendix | — Screenshots

Reading: The Passport Story

The Text-Chat

Text chat should appear here
See piclure
Go to MICASE corpus
See English dicticnary
See Japanese dictionary
See other dictionary
See eleboration

Morike 5
We cui not do that. We HAVE TO

SIGHM on the official paper at the
pass flice
Morika's

Sample of a drop-down menu

Fl

2
[ Go to Vocabulary Page
g @ Go.fo passpart stony.dog

@@EE

=10l x|

Listening: The Passport Story

l Listen to the story twice (2 times), and check the pre-listening
guestions (on the previous page).

Unfortunately there have been problems with importing the
clip, so click here to play the story in Windows Media Player

i |
% @ Go to passport story.wav @
5 rorpg, O]

From Blyth 2005
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Appendix Il — Suggested Lesson Plan (Minimum) - DRAFT

The Passport Story — Unit 00 For Intermediate

» For a3 hour class or X3 one hour classes (with aten minute bres for ead hour), or 4 hours
(with extensions)

* N.B.: Thelab should have achat program like Yahoo a Breezefor typing, and voice chatting

* Theleson planisonly asuggested lesson plan. The adivities provided in the mmputer
program alone do hot equate to a cmplete, enriched, leson. There ae extra adivities
provided in case the lesson runs too fast or for extra erichment

Kinds of interaction:

» Walk around lab: to stretch legs, vary face-to-facepartners, talk with other clasamates for
short periods of time, for asking a variety of questions, and easy to change partners

e Inpairs: two people helping each other, negotiating adivities — two per computer. Seaed, for
working at computer; Standing (to stretch legs), and easy to change partners

e Chat: typing, so they can plan their interadion and the chat must be copy and pasted into MS
Word for later reference

» Voice chat: Can be recrded, and increases amount of communicaion compared to chat

» Conference chat (with or without voice): More complex than one-on-one, but essential skill
for future workplaceinteradions

» Groupsof three (or four): to increase ideas exchange (but deaeases talk time per person)

* Do this on computers

Activity Instructions &m;
Warmer Find someone who... (Wak aroundlab) (Abou travel) 10
Quick Q&A  *Abou problems travelling (voice dhat) 15

Vocabuary  *InparsdoHot Potatoes matching pairsadivity inseaed 10

pairs, Plus synonyms.

Practice this with the dialogue (walk aroundthe |ab): w
A: Do you knav what __ means?
B: (1) Sure, | do.It’s...
(2) Of coursel do, bu | don’t want to tell you. So, what do
you think it is?
Realing * Authentic text chat. In pairslook at it and discuss the 25
(Chat text) foll owing:
How many people ae there? +15
What are their names? Is there anything interesting abou their grts
names? gl’(e&

Isit a‘real’ chat or invented? How do you knaw?

How many times does Noriko / Adam talk? Why?

Copy and paste the chat into MS Word, and turn onthe
grammar and spell chedk. What mistakes do you see and hav
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do you correct them?

Register
Concept
Chedk

Discussion (In pairs): What are the differences between

talking to someone, and typing to them in a chat?

10 -
15

Listening

*A & B Information Gap listening (Divide the dassinto
GroupA and GroupB), then listen to their listening text in
pairs.

1. Listen orce (chat with partner what was heard)
Lookat T/F questions, then
Listen again doT/F questions

Listen orce more and take notes

a LN

Share notes with someone in the other group,and
build upyour own naes
* Answer comprehension questions (Hot Potatoes)

Ched the
detail s

*|n pairs answer the questions (open ended)
Questions abou: Content, mistakes made in chat, language
feaures

10

Expansion 1

*Listen for particular pronurciation poperties, esp. conneded

speed, and vowel reduction (for 10 — 15mins)

Expansion 2

Posgble expansionidea(if time) ched for listed grouped
words in cor pus, guessthe meaning, make your own
examples and ched with the teader (for 20 — 30mins)
(Lexicd Syllabus)

FunActivity

Or choose
theone
below

(* by CMC optional) Chat - Race Around The World
GroupA are d first travel agentstrying to sell plane ticketsto
make & much money as possble. Use only the scheduled
flights on the handou

GroupB are 4 first travell ers trying to buy chegp tickets. The
tickets must show conredions between destinations, that is,
no ore walking from Londonto Paris, or anyone swimming
from New York to London. Each student is given a maximum
of USD$1500

After ten minutes gop, seewho hes earned the most money
and bowght the most tickets or made it badk to the start

(30
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(Taipei) first, then changeroles.

FunActivity * Picture-Description Matching (20-

i o 30
Or choose Everyoneisaschod seaetary who got students’ pictures and

the one names mixed up.Contad people in your classandfind ou

apove what they look like and match their name with the picture.
However, the teacher will tell ead student spedfic cdebrity
to ‘be’, or like Face-Off, be another classmate, then describe
themselves to the other seaetaries. The teader must pre-
prepare amaster list of whoiswho, and keep it secret; also
provide adialogue onthe whiteboard for students to foll ow
- Half way through, students can be put into small groupsto
share their answers, asking “Whois the one with long blonde

hair?’

Error Sentence Auction: Either use sentences that you (the teader) 10
Corredion has gotted ou in their chats, or from The Pasgort Story chat
dialogue. Do in pairs, and award money to the pair with the
first correct grammar resporse (use ather typing chat, or

voice that mistakes)

Wrap-up Pairs debates: Where would you rather travel to, Canada or 10
Australia? Choose which you prefer, then convince someone
onthe oppdasite side to change their mind. If the dassare

unbalanced choose new destinations
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Appendix lll - Expanded Lesson Plan - DRAFT

The Passport Story — Unit 00 For Intermediate

e For a4 hour class or X4 one hour classes (with aten minute brea for ead hour), or 5 hours
(with extensions)

* N.B.: Thelab should have achat program like Yahoo a Breezefor typing, and voice chatting

» Theleson planisonly asuggested lesson plan. The adivities provided in the mmputer
program alone do not equate to a cmplete, enriched, leson. There ae extra adivities
provided in case the lesson runs too fast or for extra enrichment

Kinds of interaction:

e Walk around lab: to stretch legs, vary face-to-facepartners

* Inpairs: two people helping each other, negotiating adivities —two per computer. Seded, for
working at computer; Standing to stretch legs, and easy to change partners

» Chat: typing, so they can plan their interadion and the dhat must be copy and pasted into MS
Word

* Voice chat: Not recorded, but increases amount of communication

e Conferencechat (with or without voice): More complex than one-on-one, but essential skill
for future workplaceinteradions

e Groupsof three (or four): to increase idea exchange (but deaeases talk time per person)

* Do thison computers

Activity Instructions ;K}llr:;
Warmer Find someone who... (Wak aroundlab) (Abou travel) 10
Quick Q& A  *Abou problems travelling (voice dat) 15

Vocebulary  *In pairsdoHot Potatoes matching pairsadivity inseged 10

pairs, Plus synonyms.

Expansion X  *In pairs with Hot Potatoes Crosswvord X
Crossword
Vocabulary  Practicethiswith the dialogue (walk aroundthe lab): 15
Five Pound

: ?
Game A: Do you knawv what __ means-

B: (1) Sure, | do.It’s...
(2) Of coursel do, bu | don’t want to tell you. So, what do
you think it is?

Expansion X  Predict the chat content using the vocabulary aready studied, X
Pre-guess and pctures (provided in Teader’ s Edition, to be emailed to
students) This can include pradice using the previous

Expansions (10 mins)

The Chat *Thisistheoriginal text that ‘inspired’ the listening activity. 5
In pairslook at it and discuss the foll owing:
How many people ae there?

What are their names? Is there anything interesting abou their
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names?

Isit a‘real’ chat or invented? How do you knaw?

How many times does Noriko / Adam talk? Why?

Copy and paste the chat into MS Word, and turn onthe
grammar and spell chedk. What mistakes do you see and haw
do you correct them?

Register Discussion (In pairs): What are the differences between 10 -
gggcc:kqot talking to someone, and typing to them in a dhat? 15
This can include pradice using the previous Expansions
Predict Quick discusson as to what the people might say (giventhis 5
topic)
Listening *A & B Information Gap listening (Divide the dassinto 25
(Dialogue) GroupA and GroupB), then listen to their listening text in
pairs. +15
SeeQuestionsin the previous leson dan, aso... Lc:rts
Note ‘turn-taking’, what signal's are used gy(e &
Seehow they ask for clarificaion and corred errors
How are the words courty and courtry corrected?
Chedk the *|n pairs answer the questions (open ended) 10
details Questions abou the chat or the students make their own
questions, and ask each other
Expansion A *Listen for the words on the padkage, and see how they are X
\Ij\;l(())rnde;ic pronourced (listen and repea — Conreded speed and vowel
reduction). (10 — 15mins)
ExpansionB  *Foll ow from Phoretic Words expansion, look up thesewords X
Ic_:(e)>r<ipsu8; in a corpus, and seewhere they are used in conversation. Try

to pronourcethese, and ched with the teacher. (10 mins)
Or

(*) Look at thefinal line, “One of thethings| likehereis...”
(or others) Check a arpus, and seehow other people use it
(what usually foll ows these words). Then after discussng
some examples, continue their own chat from thisline. (20

mins)

© Andrew Blyth 2005

Page 18 of 24



And/ Or

(*) Look for times when the spe&ers change. When dothey
take turns? How do they know when to let the other talk?
How do they help each other? How do they show interest in

what the other is saying?

ExpansionC  Discusswith apartner a story that you have heard about 10
Story telling travelli ng either overseas or within your courtry.

ExpansionD Inthis dory, the native spegker made amistakein X
Discussion

understanding the story. Do you often make mistakesin
understanding other people? If youmake amistakein a
conversation, haw can you fix it? (Change partners afew

times, encourage ‘f ollow up questions’: 15 mins)

FunActivity (* by CMC optional) Chat - Race Around The World 30

Be sure to provide amodel of language and doa quick

Or choose
the one pradiceof negotiation d ticket buying and bartering first.
below - GroupA are & first travel agentstrying to sell planetickets
to make & much money as possble. Use only the scheduled
flights on the handou
- GroupB are 4 first travell ers trying to buy chegp tickets.
The tickets must show connedions between destinations, that
is, no ore walking from Londonto Paris, or anyone
swimming from New York to London.Eacd student is given a
maximum of USD$150
After ten minutes or so stop, and seewho has earned the most
money and baught the most tickets and made it back to the
start (Taipei) first, then change roles.
FunActivity * Picture-Description Matching (20-
Or chose Everyoneisaschod seaetary’ who got students’ pictures and 30
ggeo?/ene names mixed up.Contad peoplein your classand find ou

what they look like and match their name with the picture.
However, the teacher will tell ead student spedfic cdebrity
to ‘be’, or like Face-Off, be another clasamate, then describe
themselves to the other seaetaries. The teader must pre-
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prepare amaster list of whoiswho, and keep it secret; also
provide adialogue onthe whiteboard for students to foll ow

- Half way through, students can be put into small groupsto
share their answers, asking “Whois the one with long blonde
hair?”

This job can be changed to anything else that maybe more sitable for the

class

Error Sentence Auction: Either use sentences that you (the teader) 15-

Corredion . . 20
has gotted ou in their chats, or from The Pasgort Story chat
dialogue. Do in pairs, and award money to the pair with the

first correct grammar response

Wrap-up Pairs debates: Where would you rather travel to, Canada or 10
Australia? Choose which you prefer, and then convince
someone on the oppasite side to change their mind. If the

classare unbalanced choose new destinations
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Appendix IV — Original Chat Dialogue

Permission from the authors had been granted. The names ‘Noriko’ and ‘Adam’ are

pseudonyms.

Noriko says:
Today, I heard a interesting
story,
Adam says:
yeah?
Noriko says:
A friend of a friend was
planning to go overseas
Noriko says:
The friend is the one took me
to Taichung
Noriko says:
anyway, the friend joing the
tour with her friend. They
asked a travel agent to arrange
their passports
Noriko says:
Guess what happened?
Adam says:
What?
Noriko says:
©
Adam says:
Well?
Noriko says:
Their photos and their
documents were opposit
Adam says:
lol... That is funny!
Adam says:
Wrong photo on wrong
passport?
Noriko says:
Exactly
Adam says:
lol... What did they do?
Noriko says:
So they could not go
Adam says:
Did they pay for the tickets
already?
Noriko says:
because they received their
passport at the airport
Adam says:

Oh no! So they had to miss the
flight?
Noriko says:
Yes
Adam says:
What will happen? Will the
passport office pay for the
flight?
Adam says:
And...
Adam says:
How can you receive your
passports AT the airport?
Noriko says:
Because they joined a tour so
the tour guide brought the
passport at the airport..
Noriko says:
but in Japan, that can’t be
happened.
Noriko says:
We have to sign at the office
Adam says:
| knew that the fravel agents in
TWN can organise your
passports, but not tour guides,
too
Adam says:
We have to recieve it by
registered mail or at the
passport office or consulate
Adam says:
(Consulate if we're overseas)
Noriko says:
We can not do that. We HAVE TO
SIGN on the official paper at
the passport office
Noriko says:
So the actual person has to go
there.
Adam says:
That can be very inconvenient, |
suppose they have changed
things since Septl1
Noriko says:
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That is inconvenient but it is
more accurate

Adam says:
But in Aust, the passport offices
are only in the capital cities. That
means only people who live
there. Otherwise, everyone else
has to travel for many hours, or
even many days!

Adam says:
[ think in New Zealand you can
do that... the Japanese way

Noriko says:
In Japan at least each county
has a passport office. Even my
county has two.

Adam says:
lol... Only TWO?

Noriko says:
yes

Noriko says:
my county is not big

Noriko says:
Actually my county is not
Nagova.

Noriko says:
Nagoya is city anyway

Adam says:
lol... That is funny! | think Koreans
can go to many embassies in

Japan (I think that there is two in
Tokyo, one in Osaka, one in
Fukuoka, and there are others!)
Adam says:
Oh... You said county! | thought
you said country!
Adam says:
Oops.
Noriko says:
I thought it was strange why
you said only two.
Adam says:
lol... Anyway... It is a sunny day
here!
Noriko says:
yeah?
Adam says:
lol... Yeah! It was really cold here
yesterday
Noriko says:
I see.
Noriko says:
hold on. 1 want to go to the
bathroom.
Adam says:
Sure
Noriko says:
1 am back
Noriko says:
One of the things I like here is...
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Warmer — Find Someone who... Travel -A-

Be sure you know the meaning of the itali cised words. Write the names of people who say yesto these
questions, and remember to ask more questions about your partner’s answers

Knows aforeigner

Went to ancther courtry
Knows where Taiwanis
Isfrom Taiwan

Has apasgort

Likesto, o wantsto travel
Wants to cudde aKoala

Has agood phdo in their pasgort or driver’slicence

© © N o g s> w D P

Knows afamous food from Korea
10.Has been onaflight before

11. Haslost something when on hdidays
12.Wantsto hdiday in England

Warmer — Find Someone who... Travel -B-

Be sure you know the meaning of the italicised words. Write the names of people who say yesto these
questions, and remember to ask more questions about your partner’s answers

Knows aforeigner

=

Went to ancther courtry

Knows where Taiwanis

Isfrom Taiwan

Has apasgport

Wants to go to Japan (again)

Can guesswhere ‘ Fukuoka is

Has en the Sydney Harbou Bridge and Sydney Opera House

© © N o o k& 0N

Knows aKorean

10.Has been to a consulate

11.Knowsthe capital city of Taiwan, and Japan
12.Hasafriendwhoworksin a Travel Agent
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Problems Travelling

1. Doyousometimestravel (overseas)?
2. Where doyou liketo go? Why?
3. Did you have problems? What problems did you have?
4. Do you knav anyone who travels overseas?
5. Didthey have problems?
6. How can you ¢et a pasgort?
7. If there'saproblem with your new pasgort, where do you go?
Vocabulary
* Overseas
* Travel Agent
s Pasport
* Documents
o Tickets
o Airport
e FHight
e Tour Guide
e Tour (n) and (v)
e Sign(v)
* Registered Mall
» Consulate
» September 11
» Capital City
*  Couny
« Oops
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